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Abstract: The article, based on the author 's personal experience, deals with 
the question of motivation of university students on the example of the Republic of 
Uzbekistan. The fundamental role of motivation of students in the educational 
process is stressed and the fact that motivation of students to achieve excellent 
results falls. The author attempts to characterize three factors that he believes play 
an important role in this process. First, it is a fact that students do not consider 
knowledge a basic prerequisite for a successful career. Second, it is the 
introduction of the belief that student = customer, and the associated tendency to 
shift responsibility for the results of the learning process more to the teacher who 
becomes the "provider" of information. Third, it is a constantly increasing number 
of universities and universities that, for economic reasons, enter the "race for 
funds," that is, try to attract as many students as possible who understand that this 
changes their status in the system. 
Constant changes in the tendency to work continuously on "innovative projects," 
which sometimes, instead of systematic work, contribute to the learning process 
rather than improvements, also play a role. The result is a drop in motivation for 
both teachers and students and an associated measure of mistrust on both sides and 
a deterioration in learning outcomes. 
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Motivation is the basis of any independent activity. Motivation means a 
person putting his resources, such as energy, time, knowledge, talent, will, etc. into 
achieving the desired goal. There is no doubt that the motivation is a key condition 
of effective process of training/knowledge, it concerns also all objects taught at the 
university or school. In addition, motivation (or lack thereof) is most often the 
main prerequisite for a student 's successful collaboration with a teacher or teacher 
and, at the same time, a frequent cause of misunderstandings. What 's their reason? 
Teachers count and rely on high motivation of students - they are sure that students 
seek to get as much information as possible, maximum skills, i.e. that their 
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motivation is high. But reality disappoints them, as the teacher or teacher faces a 
weak motivation of the students in daily activities - both in classes and in home 
preparation for them. On the other hand, pupils and students are not satisfied with 
the learning process - their complaints most often relate to: That many teachers are 
unable to transfer knowledge and skills effectively, Which is quite often 
formulated in this way, allegedly teachers were not able to "teach me/us anything," 
Expecting that the teacher in the course of training puts into them knowledge and 
skills, so to speak, without independent work of students, without their efforts. 

 
What results? Participants on both sides of the learning process are 

disappointed and feel a lack of understanding of each other 's needs. If the key 
(basic) condition for effective process of training/knowledge does not work, there 
is a need to understand the reasons of such phenomenon more thoroughly, using an 
integrated approach. It is necessary to organize the corresponding research, to try 
to understand more deeply the reasons of a discrepancy of interests and approaches 
of teachers and pupils, teachers and students. It turns out that at present there is a 
lack of such comprehensive scientific research, and those that exist usually contain 
in their conclusions well-known information or general facts that motivation is 
necessary, that students require "new forms of education," that teachers need to 
"more actively incite motivation of students to study," etc., without affecting the 
actual causes of the problem. Quite often researchers are interested in the question 
of motivation only on one side - on the part of students. We will try to present our 
point of view based on almost 

40-year practice of teaching foreign language and literature in higher school. 
In order to better understand the problem of "incorporating" motivation into 

the learning/cognition process, it is necessary to identify the differences between 
motivation and stimulation. 

Motivation is an internal process based on purely personal motives, that is, 
impulses that encourage a person to make efforts and bring the carrier of motives 
closer to achieving certain goals or meeting his needs by his own forces, his 
energy, by his own will. So, motivation, having internal, partly the psychological 
reasons, it cannot be introduced from the outside, outside, by other person. 

We can say that the responsibility for motivation lies entirely with the person 
himself (sometimes it is called "internal motivation" or "self-motivation"). 

Others - including teachers - can only stimulate - that is, name, cause, 
maintain, develop from the outside those impulses that induce motivation 

(In some sources this is called "external motivation"). Therefore, the 
connection, complementarity of motivation and stimulation is a desirable 
prerequisite for a really effective learning process, which means that both teachers 
and students are responsible for the effectiveness of the learning process. 
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Any person at any point in his life is connected to the world around him and is 
part of his complex structure together with other people, animals, nature, 
technology, politics, economy, culture, etc. And all surrounding processes have a 
direct or indirect impact on human life. These elements affect motivation of the 
person by means of stimulation: stimulation gives rise to motives to this or that 
activity at the conscious or subconscious levels. If the motive is strong enough, that 
is, a person considers it important enough for himself, then there is motivation that 
causes an internal rise, a tide of energy that a person wants to spend to achieve his 
motivating goal. 

 
This is just the very beginning of the activity. The will (affecting the amount 

of energy allocated to a particular motive, to meet the need, to overcome obstacles) 
must be strong enough to obey all human behavior and build into a chain of action 
to achieve the ultimate desired goal. However, the energy along the way is not 
"guaranteed" for the whole chain of actions - at some point the motive may 
weaken, lose its original importance to the individual, may weaken the will, as the 
necessary efforts, for various reasons, are unsustainable to the individual. The 
emergence of other, stronger motives or insurmountable obstacles can prevent a 
person from achieving the goal, time or some other resource can be calculated 
incorrectly - much can cause motivational energy to run out. 

 
Thus, when talking about the process of teaching any subject at school or 

university (e.g. a foreign language), it is necessary to take into account both 
motivation, stimulation and factors affecting both processes. If any of these parts 
prove weak or missing, it will be either impossible to achieve the desired result in 
practice or it will not correspond to what was originally intended. We believe that 
the difference between the above-mentioned concepts - motivation and stimulation 
- has not been fully defined and understood by researchers over the past two 
decades. Motivation - at least in the Czech scientific community - most often 
wrongly refers to certain aspects of stimulation; We often read about the teacher 's 
"transmission of motivation to students," that "the teacher must motivate," to be a 
"motivator," that it is the duty of the teacher or teacher to motivate. However it is 
forgotten that the teacher (as an external factor) can learning to stimulate only, but 
not to motivate, a way from stimulation to motivation, to motivation of internal 
motives of students not direct and short, the motivation is an internal personal 
process. 

 
We will pay attention to the motivation to train students of higher educational 

institutions. What are the motives leading them to universities? Is it a diploma as a 
confirmation (for the rest of his life) of his ability to pass all the necessary 
examinations? Is it the sum of theoretical knowledge and the ability to 
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subsequently transform them into practical skills in professional activity? Is it a 
peculiar status (or privilege) associated with a university degree? Is this a chance to 
make more money after graduating? It is possible to find many other motives that 
force students to enter the university and study there (we faced recognition: "I did 
not want to work yet, it is more pleasant to study in the university"). As can be 
seen from the possible reasons listed, the mere acquisition of theoretical 
knowledge and practical skills is not always the main source of motivation for 
students. On the other hand, the task of the teacher is to show the significance of 
both the subject and the specific knowledge and to transfer this knowledge and 
specific skills to the students, i.e. from his point of view the purpose/motive is 
neither diploma, nor money, nor anything else. 

 
So, the teacher takes into account only part of the potential motives of the 

student, assuming that the student is interested in the subject, in the knowledge and 
skills associated with this subject - and only this part (mainly) becomes the content 
of the complex of stimulating tools of the teacher. A teacher cannot be held 
responsible for all other individual goals that a student wants to achieve and that 
the teacher can hardly know about. How can a teacher, when specific knowledge 
and skills are not a goal, but only a means to achieve another goal, learn about it 
and use it to stimulate activity? Moreover, if the student himself realizes that not 
only knowledge and skills obtained at the university, but also other factors 
(connections, favouritism,  

 
Accordingly, they change their activities and incentives so that each student 

feels activated in the educational process, motivated to achieve their personal goal. 
This is the more complicated the more students "personal goals don 't match the 
teacher 's idealized perceptions. If, say, the student aims "only to pass the exam, 
the diploma is necessary, and the father will take care of the rest," it is unlikely that 
the teacher is capable of stimulation in this direction. Students need their own will 
and activity in responding to teacher incentives - if this is not the case, the teacher 
cannot be reproached for the absence of his stimulating behavior towards students. 

 
We came to the decisive question of our reasoning: which party is more 

responsible for the results of the learning process - teacher or student? This is not a 
simple question, and the answer to it does not lie on the surface. According to our 
beliefs, it is necessary to distinguish: 

 
1. The area of responsibility of the teacher, who must work according to the 

educational plan, perform tasks on preparation of lectures, seminars so that 
students come to a certain system of knowledge, possess specific knowledge 
(concepts, patterns) and skills, offer it to students, indicating what is mandatory 
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(both for examinations and for practice), and what is additional; He is, of course, 
primarily responsible for the implementation of the objectives of the curriculum, 
for the development of the knowledge and skills defined therein. 

 
2. The area of responsibility of the student, who by choosing this specialty, is 

obliged to accept the mandatory part of the information contained in the 
educational plan of the program, prepare for examinations and, following his 
motivation, choose other (additional) impulses of the teacher 's influence on the 
student, hidden in the educational process. Students have the opportunity to ask 
additional information from the teacher on issues of particular interest - in this way 
they can satisfy their specific interests, thus helping the teacher to connect the 
requirements of the program with their personal motives. 

Learning/cognition is responsible for the outcome. And that seems so obvious 
that any additional reasoning will be unnecessary. 

 
The problem is that the modern education system does not take fully into 

account the above-mentioned facts. Increasingly, we are faced with the belief that a 
student is a "consumer" and a teacher is a "provider of educational services" in the 
learning/cognition process. This belief implies the idea that the teacher must meet 
the educational needs of the students. And the student consumes, uses the provided 
"goods," let these "goods" and abstract in nature. Many other consequences lie 
behind this basic idea of a supplier-consumer relationship. Бóльшую a part of 
responsibility for results of process of training/knowledge of these relations is born 
by the teacher. He is not only responsible for the organization of the educational 
process, the methods used, the choice of materials (textbooks, manuals, etc.) and 
additional sources of training, but also for the end result - for the learning of 
knowledge and skills. But the learning process is based not only on the fact that the 
information is provided, that the skill trains, but also on how the student comes 
with this information. If he doesn 't remember, he won 't learn - is the teacher 
responsible? 

 
The teacher is also responsible for innovative teaching methods, constant re-

qualification, new (innovative, improved, etc.) educational projects, which are 
increasingly required at universities today. This is typical of all subjects and 
disciplines - and the increasing number of different projects that students should be 
involved in provoke the development of a sense of instability, on the one hand, and 
a sense of incompetence of teachers who must improve their ("unsatisfactory?") 
learning skills over and over again. As a consequence, students resist inclusion in 
too many different activities, which, by the way, divert attention from systematic 
classes, and worse, students cease to trust their teachers, who seem to be under-
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qualified. And in general, student consumers consider this process of education to 
be unsatisfactory. 

 
There are other factors that provoke students 'distrust of teachers. 
Quite often students hear that the learning/cognition process should be 

fascinating, even entertaining, that they have to have a nice time at university. 
They are consumers - and they are in such a position that they have the right to 
decide how fascinating an occupation was, how "good" the teacher prepared for it. 
The teacher - as a service provider - is obliged to make every effort to achieve this 
goal. If in some lesson, according to the student, there will be too much 
information (by the way, how much is it?), too strict discipline, too much exercise 
or new words and concepts, too much grammar, i.e. too many requirements, the 
student will not have fun in such a lesson, that is, it will not be fascinating. Even if 
this exercise leads to the right, planned results, the student 's view of the 
unsatisfactory learning/cognition process will not change. 

The teacher will be guilty of using "wrong" methods, including: 
That not enough "entertained" students, because students did not inspire this 

activity. It is not surprising that recently the most unpopular subjects are 
considered mathematics, physics, chemistry - exactly those subjects in which it is 
necessary to master exact knowledge, in which it is impossible to make up, in 
which error or ignorance is visible at once; 

In the field of foreign language instruction, the same applies to grammar. 
According to many students, grammar would have to be excluded from the 
programs, as it is not necessary, because the most important thing is direct 
communication, at least with mistakes, ignorance of vocabulary... But in such a 
case, the (only partly aggravated) question arises: "Do you need - for practice, for a 
student 's professional career - the knowledge and skills assumed by the training 
program, or do you need a sense of pleasure?" And to be honest, we do not 
imagine that every work (training - after all student work) always gives only 
pleasure and that work will not be for the specified purposes, but so that workers 
are first of all pleasant... 

 
In order not to look at the problem unilaterally, it should be noted that 

sometimes students are right: teachers do not talk to them about the goals, about 
the methods used and their advantages, about the conditions in which this goal can 
be achieved. Teachers sometimes consider it unnecessary at the very beginning of 
the training process to talk about how this process will be organized and why these 
methods and means are chosen, why the training program is designed in this way. 
Both sides - teachers and students - should know the planned results, the desire to 
achieve the right goal increases their motivation. Therefore, it becomes necessary 
at the end of the training process to check whether the educational goals have 
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actually been achieved (not in any report, but in fact). Tests, examinations, seminar 
works are only intermediate stages, but they are necessary to test the extent to 
which the goals of the program have been achieved during its development.  

Another factor specific to the process of learning foreign languages plays an 
important role, the fact that this process must necessarily be continuous - students 
must train skills related to foreign language daily. 

This means that they must do their homework, not for their teacher, but for 
themselves. If there are no daily classes, the results (= skills) are unsatisfactory. 
First, the "client" (= student) refuses to be forced to do what he does not want very 
much, i.e. the student often does not work, does not exercise as the teacher 
suggests. Second, the consumer-supplier philosophy is contrary to this practice - 
the client consumes what the supplier provides to him, but in terms of household 
tasks, here the "consumer" becomes its own "supplier," as the student sets himself 
a job and checks whether he has completed the tasks or not. It uses tools 
(information, procedures, demonstrated skills, etc.) for self-training. If there is no 
daily work, there is no result (knowledge of the vocabulary of a foreign language, 
application of grammar rules, speech skills,...), then the student himself is 
responsible for ignorance. But in practice they blame primarily the teacher, as he 
"did not teach." Without results, there is no motivation - but who in that case is to 
blame for the lack of results? (If the athlete does not train, as it follows, only the 
trainer is guilty of failure?). 

 
In the education system, in our opinion, it is necessary from the very 

beginning to clearly define and explain to everyone what the roles of teacher and 
student are and that the student of foreign languages will need to work hard even at 
home. 

The task is not easy: in recent years we have faced more than once the belief, 
operating primarily in the system of basic and secondary schools, that homework 
for pupils/students should be kept to a minimum. Why? First, the pupil/student has 
a right for sufficient free time, and homeworks "steal" from it this time. Second, it 
turns out that homework emphasizes social inequality: parents of some 
pupils/students create ideal conditions for classes at home, help and reduce any 
other burden on the son/daughter, in other families there is no such opportunity. 
This means that it is necessary to focus the entire education system on those who 
are not helped at home... And it strengthens belief that school (read: "teacher") is 
obliged to impart to the pupil/student all knowledge and abilities, without 
including house training in this process. The customer-supplier system is 
strengthened in this way in the minds of both pupils/students and their parents. The 
tendency to exclude homework (read: "independent will efforts") leads to the risk 
of forming extremely weak skills of independent work outside school, with which 
students then enter the university. Not working at home fail to cope with the 
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requirements in the university, blaming the failure of teachers or the education 
system ("we were not taught").  

The third reason for motivation problems is administrative. According to the 
state policy (agreed with the European Union policy), the percentage of citizens of 
the state with higher education should be as high as possible (ideally = 40%). The 
point is that the higher the percentage of educated people, the higher the economic 
potential of the country. We can see a unique competition of States to achieve this 
indicator. The state authorities responsible for education assess the entire 
educational system and the individual university by the percentage of students who 
have completed: the higher the percentage of academic achievement, the better the 
university, the closer the goal (read: "the number of diplomas that are easy to 
measure"). At the same time, there are no mandatory general criteria for assessing 
a graduate - what he should achieve in a given university in this specialty, what is 
the minimum of his knowledge/skills. This causes a general race for university 
degrees (i.e., percent achievement), but not for knowledge and skills. 

 
This race starts already in the main and, above all, in high school. In the 

Czech Republic, the number of places in schools offering secondary education 
exceeds the annual birth rate by approximately 1.3-1.4 times. What consequences? 

Schools compete in student admissions, offering better learning conditions, 
and prove this to be a higher percentage of successful students compared to other 
rival schools. In order to achieve these percentages, the requirements for pupils are 
very often understated. Pupils see that it is not their efforts, but the efforts of 
teachers, that are important to intensify the learning process, to fight for 
knowledge, to exceed the results of others. Consequences: on the one hand, lack of 
competition among schoolchildren (for all there is a place to study), on the other - 
the need to reduce the level of requirements to allow less gifted pupils (or less 
motivated to effort) to cope with the tasks of education, successfully study. Both of 
these factors have an extremely negative impact on motivation: pupils do not need 
to make special efforts, because teachers will do everything themselves, because 
they are forced to achieve good indicators. The lower the number of students in 
school, the lower the requirements for them. Four years in such an environment is 
enough that the student is left with a minimum of motivation for his own activity 
in the complex process of learning/cognition. 

It 's easy enough to keep such a sloppy, "flamboyant" attitude to high school, 
then bring it with you to university. At the same time, there has been a rapid 
increase in the number of universities in the last 2 decades. In some universities the 
same thing happens as in secondary schools - universities need students at any cost 
and on any terms. And hardly anything can be changed: if there are insufficient 
numbers of students, the university will close if it is public; And if the university is 
private, economic indicators are even stronger. It is now extremely difficult for a 
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teacher to encourage students when they are well aware that the teacher 's 
availability/absence of work depends on the student. He/she is the teacher 's main 
source of income. 

And according to the educational program the teacher is obliged to transfer 
his qualified knowledge, because he is paid for it. However, if the teacher begins to 
examine and strictly demand the targeted knowledge provided by the program, he 
will reduce the academic performance of students and may even reduce the number 
of students, but then the amount of money on which both his salary and the 
existence of the university as such will decrease. Only the strongest universities 
can in such an environment afford to keep the knowledge/skills of their students at 
the required high level. 

There is no doubt that this state of things has an impact on student motivation; 
No one forces them to work hard, they know that universities need them and that 
the path to a diploma will be tricky. And the teacher turns out to be imprisoned for 
criteria of economic efficiency, in a difficult dual situation: if he/she really loves 
his/her business and wants to work with students, absolutely all the time will be 
spent on preparation of lectures and classes (seminars, consultations, teaching aids, 
etc.). In this case, he/she will not be able to engage in self-development - to 
participate in advanced training and international exchange programs, to write and 
publish his/her research works, to engage in project activities, to update twice 
updated training programs. Many teachers feel overworked, lack of respect for 
themselves and their desire for quality student learning is falling, they feel 
demotivated. The dangerous circle closes - how can overloaded, tired of 
administrative requirements (reports, tables, projects,...) and unable to change 
them, i.e. demotivated teacher encourage students who have turned away (or they 
have been trained?) to motivate themselves? 
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